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is thought to best serve the early intervention and identification aims of RTI (Fuchs, 
Fuchs, & Compton, 2012).

All students initially receive research-based instruction in the general education class-
room. If a particular pupil fails to demonstrate “responsiveness” after receiving increasingly 
individualized and intensive instruction, a learning disability is presumed to be present, 
and a referral for special education services with a more comprehensive evaluation is 
usually initiated. Using reading instruction as an example, Table 7.2 highlights the differ-
ences, according to one RTI model, among primary, secondary, and tertiary interventions.

The RTI model represents a significant conceptual shift in thinking from a “wait 
to fail” approach to one that emphasizes early identification, intervention, and possible 
prevention (Fuchs et al., 2012; Vaughn & Bos, 2015; Vaughn, Bos et al., 2014). This 
approach to determining whether a pupil has a learning disability eliminates ineffective 
or inadequate instruction as a possible reason for low achievement. It also provides 
significant opportunities for general and special educators to work collaboratively 
(Cohen & Spenciner, 2015; Lerner & Johns, 2015; Sileo, 2011).

While most of the early attention of RTI has focused on its application to read-
ing, several benefits are recognized. Some of the advantages include a reduction in 
the number of inappropriate referrals for special education, including pupils from 
culturally and linguistically diverse backgrounds; interventions linked to ongoing 
assessment and learning outcomes; fewer students recognized as having a learning 
disability; and less stigma placed on the individual learner (Lerner & Johns, 2015).

Although support for RTI is growing in some educational circles, the research 
evidence is still somewhat limited. Some educators view RTI as a “promising practice” 
while acknowledging that several issues need to be addressed, for instance
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  FIGURE 7.3  A Response-to-Intervention Model

NOTE: Percentage of students participating at each level is approximate.

Duration of intervention is approximate.

Students may move between tiers as individual needs dictate.
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